
I 
Academic Freedon1 

What Is Academic Freedom and Why Is It 
Challenged? 

ACADEMIC freedom is almost the newest arrival in the 
freedom ranks. It cannot be regarded as one of the immu-
table "laws of Heaven." It was recognized neither in the 
ancient world nor in the medieval universities, nor even dur-
ing the century of enlightenment. Logically, academic free-
dom is merely one aspect of freedom of speech and of the 
press, which themselves are comparative newcomers in the 
liberal family. The phrase itself did not enter the English 
language until the turn of the nineteenth to the twentieth 
century; and President Charles W. Eliot's Phi Beta Kappa 
address of 1907, "Academic Freedom," is the earliest title 
one can find in a library on that subj ect.1 

What is academic freedom? 2 I shall define it as a three-
fold right or privilege: 

1 The earliest use of the term that Hofstadter and Metzger (see Bibli-
ography, page 156) could find was in 1897, by Professor Edward W. 
Bemis at Chicago. 

2 As Mr. William Kostka, a trustee of Knox College, points out in the 
Bulletin of the American Association of University Professors XL (1954) 
p. 197, "Intellectual Freedom" would be a more accurate and logical term 
for what we are talking about and would eliminate the "academic," 
which has an exclusive, "snooty" connotation in a democracy. But the 
phrase is now at least half a century old, and I prefer to stick to it. 
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( 1) of a t.eacher or researcher in a university 
or other tnstttunon of htgher learning to search for the truth 
in his chosen field; to interpret his findings and communi-
cate conclusions to students and public; without being 
penalized or molested by authorities within or without the 
university. 

( 2) The right of a student in an institution of higher 
learning not only to be taught by unfettered instructors but 
to have access to all data pertinent to the subject of his 
study, and to be reasonably free from compulsive rules and 
regulations of a secondary-school nature. 

( 3) The right of a teacher or researcher to exercise the 
freedom of speech, writing and association that all other 
citizens enjoy, without being molested or discharged from 
his academic position. And the right of free speech includes 
the right to be heard; it is not much use, if you have some-
thing unpopular on your mind, to be told to go into the 
woods and tell it to the birds and the squirrels. 

Like all other freedoms, academic freedom is not and can-
not be absolute. It must be exercised in a framework of aca-
demic discipline, which includes good manners, good taste 
and a decent respect for the opinions of the nonacademic 
world. 

The scholars and scientists who defend academic freedom 
are claiming neither more nor less than their rights as citi-
zens in a free country to pursue the truth and to tell the 
truth as they see it. They ask neither more nor less freedom 
than that of a newspaper to tell facts, however unpleasant; 
or of a lawyer to defend cases, however unpalatable. In 
fact, they don't even claim the lawyer's right to lie for his 
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client, or the diplomat's to lie for his country. They ask no 
more freedom than a physician or surgeon, who has to make 
decisions involving life and death, and who has had to fight 
both authorities and public opinion to establish such prac-
tices as vaccination. 

Scholars and scientists, like journalists, lawyers and phy-
sicians, believe that the freedom which they jealously guard 
is far more for the public interest than for their private in-
terest. Just as physicians should be free to practice the art 
of healing, and to study human ailn1ents, unshackled by the 
laws sought by antivivisectionists and other cranks; so schol-
ars and scientists should be free to seek out and teach the 
truth, so far as God gives them to see the truth, unhampered 
by social pressure, political proscription or religious ortho-
doxy. The last, however, is inapplicable in a college or uni-
versity dedicated to propagating a particular religion. 

Academic freedom is second only to political freedom as 
a protection for society as a whole. It is probably even 
more valuable than political freedom for the development 
of the ideas and the technology which ensure economic 
freedom. The catastrophic results in Germany of quench-
ing the flame of original thought, terrorizing scholars and 
suppressing scientists are recently before us; and so is the 
very similar system in the Soviet states. Constant "yam-
mering" at professors and other intellectuals in the United 
States since World War II has had nothing but evil results 
for American society as a whole. It has encouraged timidity 
among scholars; deprived many university students of full 
knowledge and discussion of "controversial subjects"; dis-
couraged young people of strong and independent minds 



IIO ACADEMIC FREEDOM 

from entering the teaching and scientific professions, and 
stimulated an ugly anti-intellectualism among the public 
at large. 

The profession of university teaching does not enjoy the 
respect in the United States that it has in Great Britain and 
Canada, or even the respect that it had in the United States 
a hundred years ago. Our public does not relish attacks on 
the journalistic, clerical or medical professions, but it loves 
to see professors doing the hotfoot like Strasbourg geese. 
It was amusing and a little sad to see how Senator McCarthy 
was brought up short as soon as he went after the Army 
and the Methodists; and how Senator Eastland's committee 
was brought up short when it tried to pin communism on 
the New York Times. But everyone seems to enjoy seeing a 
poor professor being insulted and browbeaten by some low-
brow jack-in-office. Why? In part, I suggest, it is envy of a 
profession which has something that the greater public has 
not and cannot buy - a communion with the universe of 
ideas, with the beauty and mystery of nature, and with the 
great minds of the past. But in part, I fear, this attitude to-
ward the professor is due to the attitude of certain scholars 
whose dedicated aloofness from public concerns appears to 
the public as smug superiority. The tools and concepts of 
scholarship and science are so far beyond the mental reach 
of the average half-educated person that he cannot grasp 
them. This does not, however, apply to all academic sub-
jects; in my own of American history anybody feels quali-
fied to beat me over the head with some myth that he 
learned from his old grandmother. 

Conversely, the scholar often has too little appreciation 
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of the need to get something through to the common man. 
He needs to explain himself more than he does, in words of 
one syllable, or maybe two. Louis Agassiz did that with sci-
ence a century ago. He lectured widely and well to enthu-
siastic popular audiences; and he used to say modestly, "I 
can tell all the important things I know about biology in 
half an hour." Einstein made a brave attempt to express his 
theories in terms that ordinary people could grasp; they 
couldn't, but they appreciated his efforts and he became a 
great and revered figure. 

I fear that our profession itself is partly responsible for 
its present popularity as a target for mud-slingers in the 
United States. In this sort of notoriety it has unwillingly 
usurped the place occupied by Tories in the American 
Revolution, by Papists in the Popish Plot, by Lollards in the 
fourteenth century, and by bankers during the Great De-
pression. It had better try to improve its "public relations." 

The Newest of the Freedoms 
Let us take a quick look at the origin and growth of this 

principle that we call academic freedom. It certainly did not 
exist in the medieval universities which are the parents of 
our universities; that is, it did not exist in the subjects that 
mattered in the Middle Ages, philosophy and theology. We 
always have academic freedom in subjects that do not mat-
ter to contemporary society, such as Byzantine art or Indic 
philology; and I dare say that Byzantine art is a controver-
sial subject at Istanbul, and that a professor of Indic philo!-
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ogy would have to watch his step at Karachi. The medieval 
universities had the great boon of corporate autonomy for 
their teachers; but when it carne to a showdown with 
church or state, they were unable to protect their members 
any better than the Academy of Athens protected Socrates. 
The cases of Abelard, Wyclif and John Huss are much to 
the point. Moreover, the organon of scholasticism was un-
suitable for new discoveries in the realn1 of science or of 
ideas. There was great deference to higher authority and 
tradition in the Middle Ages, and a congenital suspicion of 
originality. One cannot imagine a medieval master saying to 
his pupils, as President Andrews once said to the astonished 
undergraduates of Brown University, "Go home, and, 
kneeling down, ask God in His great mercy to vouchsafe to 
you one original idea!" 

The use of the teacher's or scholar's oath, which has be-
come popular with academic heresy-hunters today, was 
even more widespread in the medieval universities. Some 
bright master at the University of Paris in the early thir-
teenth century thought up a good way to escape the pain 
of examining students - make 'em take an oath that they 
had read certain books and attended certain lectures! The 
Arts candidate in thirteenth-century Paris, by the time he 
had taken his Master's degree, had sworn a matter of .fifty 
oaths to the effect that he had read books which he had 
never opened, hung on the words of lecturers whom he had 
never seen, and had done many other things which he 
had cheerfully left undone; and . this at a time when the 
breaking of an oath was not only a social offense but a mor-
tal sin which incurred the temporal punishment of excom-
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munication, and eternal damnation. But "We need not go 
back to medieval history to illustrate the fact that an unwav-
ering acquiescence in the reality of supernatural terrors 
may at times exercise but little deterrent effect upon the or-
dinary life of believers." 3 

Oaths of allegiance by scholars to the state were added 
after the Protestant Reformation, when kings and princes 
seized the spiritual power and wished to bend institutions of 
learning to their secular wills. At the time when Canada, 
Virginia and New England were founded, nobody could 
take a degree at Oxford or Cambridge without subscribing 
to a declaration that "the King's Majesty" was "the only su-
preme governor of this realm," in "all spiritual or ecclesiasti-
cal things." If he took Holy Orders, he also had to take an 
oath to use the Book of Cmnmon Prayer "and none other." 
Catholics and Puritans had the alternative of signing this 
statement in which they did not believe, or losing their de-
grees. The Puritans who founded New England were men 
of conscience; yet John Harvard and some ninety other 
university-trained Puritans who emigrated to New Eng-
land violated their solemn promises (made under oath) 
when they took their degrees at Oxford or Cambridge, and 
rebelled against the Church of England because they held 
conscience above oaths, and God above the state. Thus it 
happened that the founders of New England, knowing by 
experience the futility of oaths to bind the conscience, im-
posed none in their colleges. Harvard was able to 
a Master's degree on a professing Jew (Judah Mon1s); 

8 Hastings Rashdall The Universities of Europe in the Middle Ages 
( 1895) II p. 689. 
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and an honorary degree on a Roman Catholic (Joseph 
de V alnais) almost a century earlier than Oxford and 
Cambridge were allowed to honor anyone but a Protestant 
Anglican. 

Even in the universities of the Netherlands, the freest in 
Europe and the most open to new ideas, all professors in 
the seventeenth century had to subscribe to the Heidelberg 
Confession, a set of Calvinist principles; and anyone like 
the learned V orstius who was suspected of Arminianism 
was driven out. Hugo Grotius survived only by escaping 
from prison. 

In England the Long Parliament drove about four hun-
dred teachers and scholars out of the Universities of Oxford 
and Cambridge by requiring everyone to own the Solemn 
League and Covenant; and Charles II drove the Covenant-
ers out and brought the Anglicans and Monarchists back, 
requiring them to take an oath that the Solemn League and 
Covenant of Cromwell's time was an unlawful oath! "Edu-
cation could only be imparted by those who accepted with-
out reservation the tests and tenets of the Church of Eng-
land. . . . The schoolmaster was forbidden by law to think 
for himself and indeed the possibility of thought was extin-
guished by the method of selection employed. The fear of 
the universal spread of dissent created a dread of free edu-
cation . . . such a policy could only have one end: - a 
suspension of education until a new method of effort and 
thought should evolve a new system." 4 

In the universities, dry rot was the result of excluding 
4 J. E. G. De Montmorency State Intervention in English Education 

( 1902) pp. 1og--x xo. 
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Catholics and dissenters, and of penalizing originality and 
initiative. Oxford and Cambridge reached an all-time low 
for scholarship in the eighteenth century; they contributed 
little to that "age of enlightenment," nor did they recover 
their ancient standing until the nineteenth century, when 
test oaths were abolished, originality was encouraged, and 
members of any church, or none, could take a degree. 

These lessons of history have not been lost on the British 
and Canadian peoples. Since 1700 they have not attempted 
to purge their university faculties, which are the most 
free in the world of today. Sad to relate, the lesson has 
not even been learned by the American democracy; and 
American universities are still fighting off restrictive policies 
and practices which the English learned to discard long 
ago. 

Strange as it may seem, academic freedom was discov-
ered in Germany. The ·Germans had words for it long be-
fore the English did: Lehrfreiheit (freedom of teaching), 
which was usually coupled with . Lernfreiheit (freedom of 
learning). The first meant freedom of teaching and re-
search; the second, freedom of the students from admin-
istrative restraints on study. Immediately after the Napo-
leonic wars, George Ticknor, George Bancroft, Joseph G. 
Cogswell and Edward Everett proceeded from Harvard to 
Gottingen, where they were astonished and not 
only by the freedom and :flexibility of the students cur-
ricula, but by the freedom of a professor ap-
pointed and salaried by the state, to questiOn 
lation. "If truth is to be attained by freedom of Inquiry, 
George Ticknor wrote to his friend Thomas Jefferson, "the 
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German professors and literati are certainly on the high 
road." 5 

Soon after this, Jefferson had the great opportunity to 
found the University of Virginia on the principle of aca-
demic freedom. His intentions ·were excellent. "This insti-
tution," he wrote to an English friend, "will be based on the 
illimitable freedom of the human mind. For here we are not 
afraid to follow truth wherever it may lead, nor to tolerate 
any error, so long as reason is left free to combat it." 6 But 
he soon discovered that that was not easy. Thomas Cooper, 
the English radical, freethinker and chemist, who sought 
freedom of speech in America which had been denied to 
him in England, had supported Jefferson in politics and suf-
fered for it by being jailed under the Sedition Act of 1798. 
Jefferson wished him to be the first professor in the new 
university, but Cooper's Unitarian views were anathema to 
the Presbyterians of Virginia, and there arose such a clamor 
against his appointment that he was allowed to resign be-
fore he entered into the duties of his office. 

Jefferson was undoubtedly a great man, but also in some 
respects a great humbug. After founding a university "based 
on the illimitable freedom of the human mind," he wished 
to have the teaching of history and government there con-
trolled by party principles - those of his own party, of 
course. Fearing lest a "Richmond lawyer" (meaning a Fed-

5 Orie W. Long Thomas Jefferson and George Ticknor (1933) p. 15; 
W. P. Metzger "The German Contribution to the American Theory of 
Academic Freedom" American Association of University Professors Bul-
letin XLI (1955) pp. 214-230. 

6 Jefferson to Roscoe, December 27, 1820; Writings of 
Thomas Jefferson (Washmgton ed. 1855) VII p. 196. 
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eralist like John Marshall) be appointed professor of gov-
ernment, he wrote, "It is our duty to guard against the dis-
semination of such principles among our youth . . . by a 
previous prescription of the texts to be followed in their dis-
courses." And at his suggestion, seconded by that other 
great exponent of freedom James Madison, the Board of 
Visitors adopted a resolution that only the following books 
and no others be read in the government course: Sidney's 
Discourses on Government, Locke's Second Treatise, the 
Declaration of Independence (by Jefferson), the Federalist 
papers (in part by Madison), Washington's Farewell Ad-
dress, and the Virginia Resolves of 1799 (by Madison). 7 

This attempt to exclude from a university the entire body 
of Federal and national literature by Hamilton, Marshall, 
Story and the Adamses would be ludicrous if it were not so 
pitiful, as one more instance of the intolerance in practice 
by advocates of freedom in theory. After boasting that the 
university was "not afraid to follow truth wherever it may 
lead," Jefferson and Madison defined political truth for the 
students of the university in terms of a party platform. Per-
haps it is more than a coincidence that one plank in that 
platform- the Virginia Resolves of 1799- has 1956 
been pulled out of the lumber room to nullify a dectston of 
the Supreme Court granting freedom to Negroes to attend 
the same public schools as white children. . • . 

Jefferson also did his best to prevent young Vrrgtntans 
from attending Harvard College, which he regarded as the 

7 Gordon E. Baker "Thomas Jefferson on Acad.emic A)eri-
can Association of University Professors Bullettn XXXI (I953 PP· 
377-388. 
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center of political heresy; and it was at Harvard that the 
first battle over academic freedom took place in the United 
States. 

The Development of the Concept 
in the United States 

In Germany, Lehrfreiheit meant the freedom of a profes-
sor to teach and to do research; but at no time did Germany 
admit the freedom of a professor to be active as a citizen 
along lines that the government, or the dominant group of 
society, disapproved. After the Revolution of I 848 all so-
cialist and republican professors were either silenced or 
weeded out; and one can comb German history from that 
day to this without finding one prominent example of that 
now familiar phenomenon in English-speaking countries, 
the professor active in civic affairs and in politics. The main 
reasons why that form of academic freedom never devel-
oped in Germany were: first, the hierarchic nature of Ger-
man society, which regarded politics as suitable for the pol-
itician only, not for professors; and, second, the fact that 
the ·German universities were so closely integrated with the 
state that professors came to be regarded as civil servants. 
They were privileged civil servants, to be sure, treated with 
deference and respect; but no more entitled to criticize the 
government or agitate for reform than a railway station-
master. 

At Harvard, the question of a professor's rights as citizen 
arose about 1830, when the Reverend Henry Ware, Profes-
sor of Pulpit Eloquence and Pastoral Care in the Divinity 
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School, founded an antislavery society at Cambridge and 
became its president. As the solid men of Boston who then 
governed and supported Harvard regarded abolition as dis-
reputable, Ware was attacked bitterly in the press, and the 
university was called upon to discharge him. He was loy-
ally supported by Josiah Quincy, the former member of 
Congress who was then president of the university. And in 
the history of the university that Quincy published in 1 84o 
he made the earliest official declaration on the subject of 
academic freedom that I have found in American litera-
ture: 

The principle of fear has been almost wholly banished 
from systems of education, and that of hope and reward 
substituted. The duty of considering science and learning 
as an independent interest of the community, begins to 
be very generally felt and acknowledged. Both in Europe 

in America attempts are making to rescue the general 
from the vassalage in which it has been held by sects 
church, and by parties in the state; giving that 

mterest, as far as possible, a vitality of its own, havmg no 
precarious dependence for existence on subserviency to 
particular views in politics or religion; and? for pur-
pose, to place it like a fountain opened m regwns far 
above those in which the passions of the day struggle for 
ascendance, - to which all may come to gain and 
be refreshed, but whose waters none shall be permitted to 
disturb by their disputes, or exclusively to preoccupy for 
purposes of ambition. 8 

Ten years later there occurred an interesting campaign 
at Harvard in which academic freedom lost the battle but 

8 Josiah Quincy History of Harvard University (184o) II PP· 445-446· 
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won the war, since it ended in Harvard's being freed from 
political control. Since I 6so the university had been ruled 
by two governing boards: the Corporation, consisting of 
president, treasurer and five fellows, coopted according to 
the English tradition; and the Board of Overseers, com-
posed of ex-officio magistrates and clergymen. Subsequent 
to the American Revolution, this second board included 
the entire Massachusetts State Senate, and its consent 
was necessary to all professorial appointments. That 
worked all right so long as the state was in Federalist 
or Whig hands. But in I 8 so a radical coalition made a 
clean sweep of the state government; and the radical 
state senators, who regarded Harvard as a stronghold 
of aristocracy, made up the majority of the I-Iarvard Board 
of Overseers. 

At this juncture the editor of the North American Re-
view, Francis Bowen by name, was appointed by the Cor-
poration to the chair of ancient and modern history. His 
appointment unloosed a torrent of abuse by the radical 
press. Bowen had offended the radicals, first by defending 
Daniel Webster and the Compromise of I 8 so (which all 
historians now admit to have been correct); and second, by 
attacking the "heroic Hungarians." At the very point when 
Louis Kossuth, the apostle of Hungarian independence, was 
about to make a triumphal tour of the United States, 
Bowen, who had a knowledge of southeastern Europe un-
usual for that time, published an article which pointed out 
that the independence of Hungary would mean giving the 
Magyar aristocracy a blank check to oppress some five mil-
lion Yugoslavs, Run1anians and Slovaks. Bowen was at-
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tacked by one radical newspaper as a bigot "of the fiercest 
and bitterest sort," who "would poison the ingenuous minds 
of the youth"; the New York Tribune even declared that 
republican institutions would be in danger if a man of Bo-
wen's reactionary views were allowed to profess history in 
Harvard College. So when the unfortunate professor's name 
came before the Board of Overseers, the radical state sen-
ators voted in a body against it, and Bowen was denied the 
chair of history. 9 

The result of this sacrifice was to warn Harvard gradu-
ates that they had better rescue the Board of Overseers from 
political control. The Harvard Alumni Association, which 
had recently been formed, did not rest until in r 865 it ob-
tained an act of the legislature making the second govern-
ing board a body elected by graduates of the university, 
with no representatives of church and state. This autonomy 
has been of immense assistance to the college in maintain-
ing academic freedom. As the new Board of Overseers de-
clared in r 869, "The emancipation of Harvard from its 
confused relation to the State and its new basis, resting on 

' the love and help of its Alumni, opens to it a prospect of 
great progress and usefulness." 

Cases of this sort were not frequent in the nineteenth cen-
tury. It was considered improper for college and 
professors to mingle in politics, and few contentiOus sub-
jects were taught in the colleges. The fruitless battle. to sup-
press discussion of slavery was largely fought ?uts1de 
lege walls, since sociology was not yet a recognized subJeCt 

9 S. E. Morison in Proceedings Massachusetts Historical Society LXV 
( 1940) pp. 507-51 I. 
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of learning. Professor Benjamin S. Hedrick of the Univer-
sity of North Carolina had the boldness to come out for the 
new Republican Party in the election of I 8 56. He was de-
serted by his colleagues, burned in effigy by the students, 
expelled by the trustees. The one member of the faculty 
who supported Hedrick, and who resigned in protest, was 
Henry Harrisse, the Frenchman who later became the 
greatest authority on the discovery of America. "You may 
eliminate all suspicious men from your institutions of learn-
ing," he wrote in a parting fling; "but as long as people 
study and read and think among you, the absurdity of your 
system will be discovered. . . . Close your schools, sup-
press learning and thought . . . as the only means which 
remains to you of continuing the struggle with some chance 
of success." 

The only case known to me where a college became in-
volved in the slavery discussion was that of Berea College. 
Berea, founded in I 8 55 in the hope of educating the poor 
whites in the mountainous regions of Kentucky, had a 
president and a little faculty which included a few aboli-
tionists. Since the "hillbillies" disliked slavery, the college 
got along all right for several years. But in I 8 59, when 
John Brown of Ossawatomie tried to liberate the slaves by 
force of arms, a rumor that Dr. J. G. Fee, president of 
Berea, had approved his efforts enraged the yokelry to such 
a point that president, faculty and students had to flee for 
their lives across the Ohio River, like Eliza in Uncle Tom's 
Cabin. 

In most instances when academic freedom was attacked 
in the United States before the Civil War, a college presi-
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dent was the victim, and the pressure came from fundamen-
talist Protestant sects. Enraged Presbyterians drove Presi-
dent Tappan from the University of Michigan - his great 
offense was serving wine at dinner in the presidential lodge. 
President Holley of Transylvania and President Cooper of 
the University of South Carolina were also victims of pious 
Protestantism. Dr. Cooper, the same Unitarian whom Jef-
ferson had tried to place on the Virginia faculty, was forced 
to resign from the presidency of the University of South 
Carolina at the age of seventy-five. Not, however, before 
he had made a stout defense of the right of students to have 
unlimited access to the sources of learning: 

If doubts bearing on the subject are concealed and not 
discussed, the students will have reason to complain of 
injustice. The difficulties which a professor is forbidden 
to approach will remain on their minds, and they will de-
part unsatisfied with half knowledge and doubts unsolved. 
They have a right to expect from their professor no con-
cealment, no shrinking from unpopular a 

and honest investigation, without suppressiOn or dJs-
gmse. 

After the Civil War the religious attack on 
freedom commonly took the form of attempting to forbid 
teaching the doctrines of Darwin. The only notable case 
involving an aftermath of Negro slavery at 
Trinity College, Durham, North Carolina. Tnnlty s. 
benefactor was the Duke family (in honor of which It 
changed the name of the Holy Trinity for that of 
University in 1924). Professor John S. Bassett, a native 
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North Carolinian and an eminent scholar in American his-
tory, wrote an article on the Negro problem, an appeal to 
common sense and understanding at a time of violence and 
lynchings. In it he remarked that the Negro educator 
Booker T. Washington was the greatest Southerner since 
General Robert E. Lee. That unleashed the dogs of war! A 
campaign of abuse, led by the Raleigh newspaper edited by 
Josephus Daniels (later Secretary of the Navy under Presi-
dent Wilson), demanded that Professor Bassett be dismissed. 
He offered his resignation. Every member of the faculty 
threatened to resign if it were accepted, and the president, 
the Duke family and Walter Hines Page stood by him. The 
trustees not only refused to accept his resignation, but is-
sued a staten1ent: "We cannot lend countenance to the de-
grading notion that professors in American Colleges have 
not an equal liberty of thought and speech with all other 
Americans." 

The next orthodoxy that proved sensitive to criticism in 
universities was laissez faire economics. Attempts were 
made to stifle the lonely professional voices that sounded off 
for the regulation of business or the rights of labor. But few 
of these attempts were successful; academic freedom was 
gaining ground. Professor RichardT. Ely, the distinguished 
economist of the University of Wisconsin, was "tried" in 
1894 by a committee of the Regents, before whom the state 
superintendent of public instruction acted as prosecutor, for 
advocating "strikes and boycotts." He was exonerated and 
the Regents issued a forthright staten1ent which is known as 
"Wisconsin's Magna Carta of Academic Freedom." 10 The 

10 See Appendix I, page 1 49· 
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same year, Professor Edward W. Bemis was dismissed from 
the University of Chicago for saying in public during the 
famous Pullman strike that the railways were as lawless as 
the workers. 

Perhaps the most famous of these cases was that of E. Ben-
jamin Andrews, president of Brown University. His heresy 
was open advocacy of bimetallism, upon which he was sup-
posed to be an expert, at the time of William Jennings Bry-
an's candidacy for the Presidency of the United States. In 
Providence, Rhode Island, stronghold of the gold standard 
and financial orthodoxy, and in the press of New England 
and New York, Andrews was attacked in terms that would 
have been more appropriate had he been a convicted felon 
or a notorious libertine. As a result of this, and because of 
a very meager collection of money for the endo·wment 
fund, the Corporation of Brown University requested Dr. 
Andrews to forbear promulgating his vie·ws upon free sil-
ver. He then tendered his resignation. An open letter to the 
Corporation, drafted by the late J. Franklin Jameson (be-
loved dean of American historians), demanded that the res-
ignation be not accepted, on the ground that "the life-blood 
of a university is not money but freedom." Other petitions 
and remonstrances to the same effect were signed by hun-
dreds of alumni, by the leading college in the 
United States, and by a number of leading economiSts who 
did not agree with Dr. Andrews. The Corporation backed 
down, and the president withdrew his resigna.tion. Bu: 
situation became so uncomfortable that he restgned wtthtn 
a year. 

There is an ironical anticlimax to this case. Dr. Andrews, 
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as a result of further research, publicly announced that he 
had made a "great and inexcusable error" on the subject of 
coinage, and died in the odor of gold-standard sanctity. 

The first fifteen years of the twentieth century were 
hardly disturbed by such controversies. Academic freedom 
in the triple meaning of the word - freedom of the profes-
sor to teach or do research, freedom of the student to learn, 
and freedom of the professor to take an active part in po-
litical and social controversies - seemed to be generally ac-
cepted. In that era, college professors were not attacked for 
radicalism but were denounced by left-wingers as subservi-
ent to "the interests" or to the "malefactors of great wealth" 
on whom universities were supposedly dependent for funds. 
You may find this point of view well expressed in The 
Goose Step (I922) by Upton Sinclair, who declared that 
an outside lecturer in the Harvard Business School who was 
not reappointed because he had broken the regulations had 
been "fired" for supporting public ownership, in opposition 
to the utilities "which control Harvard University and gave 
President Lowell his job." In I 9 I 5, when Scott Nearing was 
dismissed from the Wharton School of Finance and Com-
merce at the University of Pennsylvania, almost the entire 
academic profession protested, and a book was written about 
the case 11 which was partly responsible for the American 
Association of University Professors making its first state-
ment of principles on acaden1ic freedom. 

11 Lightner Witmer The Nearing Case (1915). 
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University Government, Professional Pedagogues, 
and Mediocrity 

Before considering the red menace, I wish to express my 
opinion and adduce a few facts to show that the greatest 
enemies to academic freedom in the United States today are 
neither the reds nor the red-baiters; but ( r) abuses in uni-
versity government; ( z) the attempts of professional "edu-
cators" to control higher education, and ( 3) the general 
mediocrity of the teaching profession. 

one body of university or college teachers in the 
Umted States is autonomous in the sense that the masters in 
the medieval universities, or in Oxford and Cambridge to-
day, are autonomous. And it is interesting to learn why. 
Yale College was founded, in part, as a protest against the 
religious liberalism of late seventeenth-century Harvard; 
and Harvard was relatively liberal because for some .fifteen 
years it had been ruled, like the English colleges, by a group 
of college teachers who happened to prefer Richard Hooker 
and Dr. Tillotson to Thomas Hooker and John Cotton. So 
"!ale was set up with a governing board of ex-officio 
Isters of the Puritan churches and magistrates of the Puntan 
colony; they "hired and .fired" the faculty. University gov-
ernment in the United States developed from that model, 

from the premise that college teachers will bear watch-
mg. Universities are administered by a board of regents, 
trustees or directors appointed from outside the 
body by the state, or by a church, or by the alumni, or tn 
some mixed manner. The president stands between the pro-
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fessors and the trustees, who appoint him and his admin-
istrative assistants (quaintly known as "deans"), and who 
make appointments and promotions on his recommendation. 

It is one of the paradoxes of the United States that the 
further democracy developed in a political sense, the less 
democracy was allowed in colleges and in universities. In 
the United States it is the exception rather than the rule 
that a faculty controls appointments and promotions. That 
is the crucial factor, from the administrative point of view, 
in academic freedom; and, I venture to say, in academic ex-
cellence as well. In some universities, such as Harvard, a 
constitutional practice has been built up to the effect that 
no appointment or promotion will be made by the govern-
ing boards unless recommended by a department of the fac-
ulty. But the governing boards are not required to accept 
the nomination, and they still have the right to go over the 
heads of the faculty and appoint someone else.12 

But the presidential power is not uniform. There are 
some universities in which the president is little better than 
a timid agent for the board of trustees; in others he is an 
academic Fuhrer to whom everyone defers, whose favorites 
get promoted, and whose opponents, or people whom he 
dislikes, are forced out. For the most part, however, college 
presidents in the United States are scholars and gentlemen 
who conduct a very difficult office with tact, skill and in-
tegrity. 

That this form of academic government is not necessarily 
12 President Lowell of Harvard used to say that this reserved power 

was valuable, because whenever a department became second-rate, it 
would never suggest the appointment of a first-rate scholar to a new 
position or a vacancy. 
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fatal to academic freedom is proved by the experience of 
Canada, which has much the same system. Yet Canadian 
faculties have been notably free from interference by trus-
tees. The probable reason is that in Canada trustees are very 
carefully chosen. Wherever they are so selected in the 
United States (as at the University of Wisconsin, Prince-
ton and the New England universities), and wherever the 
president is primarily a scholar and chosen from the teach-
ing body, the system works well. The president represents 
the faculty to the trustees, most of whom are alumni and 
sympathetic to the university's ideals. But it works very ill 
in the United States when university trustees are elected by 
popular vote or appointed by politicians as part of their 
patronage. On the whole, our businessmen trustees have 
taken their responsibilities seriously and defended academic 
freedom. One such, who had come to suspect that "aca-
demic freedom" was a mere cover for communism, has re-
cently testified that his eyes were opened, first, by visiting 
his college town and talking with the professors; and sec-
ond, by visiting Czechoslovakia before the communist coup 
and talking with President Bend. He came to the conclu-
sion that academic freedom is an important bulwark against 
communism.13 

The worst situation for academic freedom occurs in uni-
versities where professional pedagogues, gradu-
ates of Columbia Teachers College (fruitful mother of 
neo-Deweyism and other educational quackeries), have ob-
tained an influence outside their own department. I venture 

13 William Kostka "Academic Freedom Opened My Eyes" American 
Association of University Professors Bulletin XL Cr954) P· r89. 
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to say that professional educators are the greatest enemies 
not only to academic freedom but to academic excellence 
in the United States today. No one who has not read some 
of the stuff printed in educational journals would believe 
the nonsense that these people write, or the horrible jargon 
in which they express themselves, or the shabby mediocrity 
of their minds. Through the national network of teachers' 
colleges and university departments of education, these piti-
ful pedagogues are placing an octopus-like clutch on the in-
dependent professors and scholars, by working on univer-
sity administrations to prescribe not only what professors 
shall teach, but how. If these gentry had their way, nobody 
could profess an academic subject without having taken a 
degree in educational "method," and every professor of arts 
and sciences would be given a syllabus and list of references 
by the Department of Education, dictating what he should 
say in each lecture, and what each student should learn. 

Communism is very rare among the professional peda-
gogues - many of them are not bright enough to know what 
it is; but they use communist methods to regiment learning 
and suppress academic freedom. I would call your particular 
attention to the shocking instance of pedagogical totalitari-
anism at the University of Nevada, where a former high-
school principal with a Ph.D. in Education had just been 
appointed president. A professor of biology, for circulating 
among his colleagues an article which the president did not 
like, although it contained no criticism of him personally, 
was "tried" by the Board of Regents, which included a 
hotelkeeper, an undertaker and several small-business men. 
Found guilty on six counts, relating to "the spreading of 
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false information," and "disloyalty to the administration," 
he was dismissed. The professor's friends carried the case to 
the Supreme Court of Nevada, which ordered him to be 
restored to his post. 14 

When the professional pedagogues cannot win control of 
a university administration directly, they are apt to attempt 
it indirectly by persuading a state legislature, on the plea of 
economy and efficiency, to place functions that should be 
exercised locally in the hands of a state department of edu-
cation. The president of the University of Massachusetts is 
currently engaged in trying to obtain the repeal of a law 
which virtually subjects his university to the state bureauc-
racy in matters of appointment. 1 5 

The growth of democracy has also militated against aca-
demic freedom because of dilution. It is "undemocratic" to 
send only bright boys and girls, or those whose parents have 
money, to college. Standards must be lowered, and univer-
sity education made so cheap, that all teen-agers not actual 
imbeciles can at least enter college, even though they can-
not stay long. Democracy has also affected the quality of 
faculties. In the great expansion of college enrollment after 
each world war, it was not always possible to choose in-
structors wisely. Many young men and women who were 
in no sense scholars, and not fit to teach college students, 
got on faculties; and it is from some of these people, elimi-

14 Russell Kirk Academic Freedom (1955) PP· 59-72 • • 
15 Globe, 5 Dec. 1955. same president, 1s 

vocatmg a new academic heresy, shdmg scales professwnal 
to be determined by the president, of course. ,!hts has already been 
at the University of Chicago, with devastatmg effect on the teachers 
morale. 

:h il-

e for 
His 
for 

ning 
and, 
ered 
can 

:1om 
tths. 

:ETY 

:llor 
en's 

1iral 
1 1S 

y at 
)rks 
RAL 
ort-
:us, 
ed; 
lee-
an ; 
LED 
lLD 

ro-
lb-



132 ACADEMIC FREEDOM 

nated after the inefficiency and laziness were found out, 
that the loudest howls about academic freedom have come. 
A large proportion of the alleged violations of academic 
freedom investigated by the American Association of Uni-
versity Professors turned out to be cases of insupportable 
bad manners, mediocrity, or improper conduct, having 
nothing to do with opinion. 

The Situation and the Student 
The situation in the United States respecting academic 

freedom is actually much better than it appears to be, owing 
to our national sport of washing dirty linen in public. Every 
assault on academic freedom gets abundant publicity at 
home and abroad, but the repulse of the attack, which is 
generally the result, is not well publicized. Conversely, a 
good deal goes on in Britain that never gets out. During my 
tenure of a chair of history at Oxford in the 192os, the uni-
versity was rocked by a case resembling those of presiden-
tial tyranny in American universities. The head of one of 
the women's colleges could not stand the sight of one of her 
own college dons, a distinguished lady historian, and dis-
missed her arbitrarily. The don, who had life tenure, ap-
pealed to the chancellor, who was also the Visitor of the 
College. He held hearings and issued a report so scathing 
(in the polite English manner) of the offending college head 
that she had a coronary thrombosis within a week, and died! 
This case was the subject of common conversation at Ox-
ford for weeks; yet not a word of it got into the press. 
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In all these discussions about academic freedom, Lern-

freiheit, the student's freedom, is seldom considered; or the 
student's interest in it is assumed to be the same as the pro-
fessor's. That is to some extent true, as President Cooper's 
quoted fling at the University of South Carolina put it. A 
badgered, bridled or gagged professor cannot give the stu-
dent a free education. Bills have been introduced in some 
state legislatures to forbid the mention of communism in 
the curriculum, and to weed out all books by communists 
or fellow travelers from university libraries. That would de-
prive professors of one of their best means of curing under-
graduate "pinkos," making them read a few hundred pages 
of Karl Marx and discuss them! But the student does not 
share the professor's interest in a career of scholarship; his 
stake in his education is not for life. And he has a right to 
claim some freedoms that do not apply to the professor -
freedom from undue restrictions on his choice of studies, 
from required courses, required recreation, and the like. 
Such restrictions have enormously increased in recent years, 
even at Harvard, where the maximum student freedom that 
American public opinion would allow was established sev-
enty-five years ago under President Eliot. The entering 
freshman in most American universities is provided with an 
I.B.M. card, the proper punching of which is his passport 
to a degree. He has to pass not only frequent tests in his 
courses (mostly of the "either-or" kind), but aptitude tests, 
physical tests, psychological tests; and a small army of 
is appointed to keep him on the straight and narrow. Th1s 
has even extended to the postgraduate schools, where rela-
tively mature students are now as much ticketed, tested and 
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harassed by regulation as undergraduates were in the spa-
cious days around 1900. In my day (says this "old grad"), 
so far as the president and the dean were concerned, we 
could all go to hell in a hack! A restoration of laissez faire 
(which one academic punster called "lazy fare") in student 
activities would be healthy fare for most of them. Only the 
weak would suffer; and our entire educational system is too 
much geared to weaklings. 

Now, having expressed my firm if prejudiced opinion 
that the greatest menaces to academic freedom in the United 
States are the want of administrative power by faculties, 
the "goose step" of the professional pedagogue, and the me-
diocrity that comes from dilution, I shall pay some attention 
to the red menace and its counterpart. 

Communism 
The climate of opinion in the United States began to 

change during World War I, when various attempts were 
made to oust German professors, or those who had been 
pro-German before the United States became a belligerent. 
Peace had hardly been signed before the astonished Gelehr-
ten, who had scarcely recovered from being accused of sub-
servience to Wall Street and the Kaiser, found themselves 
being pilloried as cells of sedition, foyers of revolution, and 
little brothers of the Bolsheviki. 

College students in the 1 92os, and many professors too, 
were curious to know what was going on in Russia, inter-
ested in all manner of liberal prescriptions for saving the 
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world and preserving peace. So frightened conservatives, 
and politicians eager to make hay, began to attack the col-
leges as centers of communism. Even a Vice President of 
the United States, Calvin Coolidge, lent his name to this 
anti-red crusade.16 And in this campaign there has been 
only a momentary truce, during World War II. The cold 
war restored the hot crusade. 

Alfred Whitehead once remarked that the "hounding of 
scholars" was "one of the symptoms of social decay." 17 I 
would say rather that it is a symptom of social strain. Ber-
nard Shaw, in his preface to Saint Joan, well said that "the 
degree of tolerance attainable at any moment depends on 
the strain under which society is maintaining its cohe-
sion." 18 You have only to think of the strains of World 
War I, of the Rebellion of 1 8 3 7 in Canada, of the Reign of 
Terror in France, and the Popish Plot in England. But pro-
fessors, perhaps because they were fewer and more modest 
in those days, managed largely to keep out of these popular 
uproars- although it was the Revolutionary Tribunal 
which said, "La Republique n'a pas besoin de savants," and 

16 When the articles on "Enemies of the Republic" the 
by Vice President began out m t;he 

J?eltneator m 1921, the writer called on President Ementus. C:· W. 
m the hope that he might prepare or at least counsel .a reJoinder. Mr. 
Coolidge's views on the women's colleges, if they are his, are comple.tely 
insignificant, and not worth the trouble of refutation," was Mr. Ehot's 
typical reply. Unfortunately the American public estimated . Mr .. Coo-
lidge's oracular platitudes somewhat more highly than NJ.r. Eh.ot did. 

17 Dialogues of A. N. Whitehead, as recorded by Lucien Pnce (r954) 
p. 79· 

18 Samuel K. Allison in Science and Freedom (1955) argues that 
feeling of insecurity in the United States, due to atomic an. 
the defection of China is at the bottom of the recent hounding of sci-. ' entists. 
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sent the great Lavoisier to the guillotine. Nowadays there 
are professors of almost every controversial subject from 
divinity to economics; and they publish and speak their 
views outside the academic grove as well as within. They 
cannot help being involved in every period of stress and 
insecurity. 

I have already observed that in my opinion communists 
are not entitled to civil rights, so long as they deny them to 
others. And the same, I believe, applies to communists on 
college faculties. The English historian Samuel R. Gardiner, 
writing in the nineteenth century to explain the intolerance 
of the seventeenth, said, "In these days we are tolerant be-
cause we believe that freedom of thought, besides being a 
good thing in itself, is not likely to be turned against our-
selves." Now we have no such trust; we doubt whether a 
university should protect an enemy to freedom of learning, 
if one be found in its midst. I agree; although many of my 
colleagues feel otherwise and are more tolerant of commu-
nism in the academic profession than I am.19 No member of 
the Communist Party, which suppresses academic freedom 
and free thought wherever it can, has a right to teach in a 
free country. Former membership in a communist cell n1ay 
well indicate a defect in character or feebleness of intellect 
which should disqualify the ex-communist from becoming 
a university teacher. But I would also say that every case of 
this sort should be judged on its merits; in many if not most 
of them extenuating circumstances will be found, and re-
conversion is complete. 

19 For a recent argument on that side, see Fritz Machlup "On some 
Misconceptions Concerning Academic Freedom" American Association 
of University Professors Bulletin XLI (1955) pp. 775-784. 
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The universities must be very wary of yielding to popu-

lar pressure, or all sorts of unpopular opinions other than 
communist will be put under the ban. Religious tests may 
be revived, and the doctrine of guilt by association applied 
to college faculties. If (referring to the Barsky case) a doc-
tor may be suspended from practicing medicine because he 
distributed relief to Spanish Republicans, it would be logi-
cal to consider a professor of mathematics disqualified to 
teach in a university because he corresponded with a math-
ematics scholar in Russia. 

Science and Academic Freedom 20 

Scientific research in a university is another matter. Ev-
ery teacher of youth is supposed to be of good character 
and sound mind; and it is arguable that membership in a 
communist cell, especially in the last ten years, is evidence 
of bad character or a weak mind. Character is not, however, 
required of a research worker in a laboratory. We are not 
afraid of the Diener or the test tubes being corrupted. But, 
as the Rosenberg and Allen Nunn May cases 
there is danger that communists in laboratories will 
their position to assist our potential enemies. Thus, 1?-
creasing body of scientific research that goes on 
universities, often paid for by governments, offers a special 
set of problems in academic freedom. 

20 s B"b · · hl · t st1"ng and significant 1 hography, page I 56, for the hig Y ill ere 
symposium of the Hamburg Congress of July I953· 
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The scientific community must have autonomy and free-
dom if it is to continue to function and to produce for the 
general welfare. It must have protection against political 
fanatics on the one side and government interference on the 
other. The deplorable results of Nazi interference with the 
stream of scientific inquiry are so patent, and recent, that 
we should be on our guard against its happening here. On 
the other hand, the scientific community must develop bet-
ter discipline and sense of responsibility. It must show itself 
able to deal with potential traitors within its ranks. 

We are faced -vvith the phenomenon that some men of 
science are so politically illiterate as to embrace philosophies 
and doctrines which, if carried out literally, would be deadly 
wounds to the independence of their profession. This prob-
lem has been harassing scientists since the misdeeds of some 
of their colleagues were disclosed, but they do not seem to 
have reached any conclusion about it. 

How can we explain the phenomenon? Partly, I think, 
because of the excessive specialization of scientists, and the 
time-consuming aspect of their work. They feel that they 
haven't time to study to be good citizens. They like a short 
cut, which saves them from doing any hard thinking on po-
litical or social questions. The subject was briefly and some-
what gingerly discussed at the Hamburg Congress on Sci-
ence and Freedom in I 9 53. The most helpful explanation 
came from Dr. Flessner of the University of Gottingen, 
who said: 

The habits of thought required in individual branches 
of science are bound to result in a . certain stunting of 
judgment, which may be carried over from the profes-
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sional sphere into that of public affairs, where it shows 
itself in a leaning toward political ideologies. . . . 

For those engaged in the exact sciences, where ideas are 
mainly framed in a mathematical form, and where the 
progress of knowledge is based on controlled experiments 
and on the direct application of theoretical results to 
objective experience, there is a strong attraction in the 
doctrines of enlightened positivism. The clearest reflec-
tion of this type of approach in the sphere of political 
ideology is to be found in the doctrines of Marxism. . . . 
Such perversion of scientific thought is essentially a be-
trayal of the dignity of the human mind, which is accom-
plished under the delusion that the power of the intellect 
Is thereby asserted, but constitutes in fact a destruction of 
the responsible status of the thinking being.21 

This particular trahison des clercs has been committed 
even in thought by only a small minority of scientists; in 
word and deed, fortunately, by very, very few. Neverthe-
less, the tendency is sufficiently strong to be serious; and it 
should be dealt with primarily by scientists themselves. 
The scientific community has too much taken for granted 
that a scientist's political and social beliefs are irrelevant 
to his professional competence. The older men have made 
the . mistake of protecting and promoting 
pupils, under the impression that these matters 
were nobody's business. They had better make lt their 
business, and not leave the problem of regulating the 
scientific community to the journalists and demagog?es, 
who have become the self-appointed custodians of scien-
tists' morals. 

21 Science and Freedom (see Bibliography, page rs6) PP· IJI-I7J· 
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Do We Deserve Academic Freedom? 
In the British Isles, the concept of academic freedom 

seems to have been absorbed by a sort of osmosis. The uni-
versities were autonomous when Queen Victoria acceded to 
the throne, but learning was hardly free. There was a great 
row about religious freedom in Oxford when the Tractar-
ian movement began. In I 866, when an English gentleman 
proposed to endow a chair of American history at the U ni-
versity of Cambridge, his offer was overwhelmingly de-
feated in the Congregation of Masters, on the ground that 
it would be an entering wedge for republican and Unitarian 
propaganda. 22 Yet, by the time of the Queen's diamond 
jubilee, academic freedom was established not only in the 
British universities but in those of the British colonies and 
dominions. In Germany, in the meantime, the mailed fist of 
the Reich had Lehrfreiheit, leaving that aspect of 
Lernfreiheit which relieves the student of rules and restric-
tions almost unimpaired. 23 

Academic freedom, so far as I have ascertained, has not 
been seriously challenged in Great Britain since the test 
oaths were abolished in the nineteenth century. During my 
three-year tenure of a professorial chair at Oxford, then in 
the throes of another reform by royal commission and act 

2 2 S. E. Morison By Land and By Sea (1953) pp. 5-6. 
23 See E. Y. Hartshorne "German Universities and the Government" 

in Freedom of Inquiry and Expression (1938) for the "Lex Arons" of 
1899, in which the Prussian government declared that active member-
ship in the Social Democratic Party disqualified anyone to teach in a 
government university. 
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of Parliament, I was i1npressed by the respect, almost rev-
erence, with which the British universities were regarded by 
the public, even by the Labor Party. Yet the professors in 
England "stick their necks out" as much as ours do, or 
more. A master of Balliol College, for instance, openly sup-
ported the general strike of 1926, but instead of being 
"fired" - a difficult procedure in England at all times - he 
was elevated to the peerage. Several communists are now 
sitting out the cold war in English colleges, but nobody 
seems to mind. These universities are increasingly depend-
ent on government for support, yet the British government 
pays the piper without calling the tune. 

Why should there be such a difference between the atti-
tudes of the two countries? The question has long puzzled 
me. I have already suggested one answer - the historical 
one that the European universities began as autonomous 
communities of masters and scholars, and the American 
ones did not. Another reason that I submit with some dif-
fidence is that the British universities without exception 
have deserved academic freedom, whilst a substantial mi-
nority of American universities have forfeited their right to 
any such status. They have become mere degree-mills where 
ill-trained boys and girls spend four years playing at educa-
tion, and where timid, owlish graduate students grind out 
Ph.D.s so that they can get teaching jobs and repeat the 
process indefinitely. Although these strictures do not apply 
to the majority of universities in the United States, those to 
which they do apply, unfortunately, are among the most 
popular, judged by numbers, and consequently are regarded 
by the public as both typical and successful. Few members 
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of the faculties in such institutions are in any sense scholars, 
and those few, struggling hard for respect and freedom, are 
constantly tempted to quit the fight; to resign themselves to 
becoming robots of the local department of education, 
which will be only too happy to tell them what to teach, 
and how. 

Obscene as McCarthyism is, there has been too much 
screaming about it in academic circles of the United States, 
and too little examination of conditions within the univer-
sity; irresponsible utterances of academic smart alecks, pres-
sure by autocratic presidents and stuffy deans, pressure of 
numbers and lowering of standards. Think of the dilution 
that has taken place in the student body. In 1900 there were 
2 38,ooo students in colleges and universities of the United 
States; in 1950 there were 2,659,ooo; and if standards are 
not raised, there will be five million by 1970. But the great 
majority of these college students have nothing to do with 
the liberal arts and sciences which those of the last century 
were studying. They are not taking the classics, literature-, 
history, philosophy, mathematics, or the physical, chemical 
and biological sciences; but band leadership, football coach-
ing, packaging, typewriting, abnormal psychology and so-
cial relations. Some state universities even offer courses in 
cooking, baby-sitting and fly-casting! What can professors 
of those subjects know, or care, for academic freedom? 

Education in the United States is due for an overhaul 
from top to bottom; and it had best begin at the top! Only 
by a restoration of discipline and raising of standards can 
the faculties of our universities deserve the freedom and re-
spect to which scholars are entitled. Only by unbending to 
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explain his \Vork to a wider public, by avoiding intellectual 
arrogance as the plague, can the professor expect to be loved 
by a democratic public instead of being envied and sus-
pected. Only by securing the scholar's financial independ-
ence and protecting his tenure can American universities 
attract the best brains and the boldest spirits; men dedicated 
to the search for truth, and unafraid of the consequences. 

Conclusion 
We cannot improve the quality of higher education with-

out a deeper sense of religion than at present pervades Amer-
ican universities. Is it not significant that most of the col-
leges which attract the best scholars, and where academic 
freedom is both prized and practiced, are those with a reli-
gious background or strong religious affiliations? Or that 
many universities which fifty years ago were priding them-
selves on their positivism, their freedom from religious 
"chains," have lost that freedom with their God? It is nat-
ural that this should be so, since academic freedom is but 
one of the many freedoms that come from God, who gave 
us our minds that we might rise a little nearer the angels; 
and without whose grace we are powerless for good. 

You may well feel that I have already said too much 
about my alma mater; my excuse is that I know her best, 
and that her record of fighting for academic freedom, not 
only for herself but for other universities, is a noble one. So 
I shall quote one more document of her history, the report 
of the Board of Overseers in I 869, which celebrated the 
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emancipation of the university from its "confused relation 
to the State." It applies to our age as to that of Queen Vic-
toria and General Grant, and to any university of the West-
ern world, whether under state, private or church control. 

We should all labor together to make Harvard a noble 
University,- a seat of learning which shall attract the best 
teachers and most ardent students,- a University which 
shall retain all the good of the past, and go forward to 
welcome the advancing light of the future. So may the 
priceless gift of our fathers be transmitted to our children, 
not only unimpaired, but constantly renewed and bet-
tered. Let each generation do its part to make it more 
worthy of this great country, this advancing civilization, 
this ripening age. In the largest sense, let it be devoted to 
Christ, the great teacher of truth, and to his Church, the 
great means of human education. 24 

We of the teaching faculties and research staffs have a 
unique opportunity, in these days of increasing university 
enrollment, to inculcate principles of freedom until they 
become as firmly embedded in the American mind as union 
and independence. And we can accomplish that great end 
as much by our example as by our performance. Let us 
pray that we be worthy of our responsibilities, and that we 
be given the wisdom to convince the public that academic 
freedom is in their interest, and that of future generations, 
far more than it is in ours. 

The Anglican Litany contains a considerable number of 
prayers for sovereigns, parliaments, magistrates, and "all 
others in authority." It evidently occurred to the Church of 
England in Canada that the teachers and scholars, the work-

24 S. E. Morison Three Centuries of Harvard (1936) p. 327· 
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ers and employers, also rated a blessing. So at one of the 
Assemblies of that church, the Litany was enriched by a 
paragraph that is not found in the English or American ver-
sions of the Book of Common Prayer: 

That it may please Thee to bless and protect all who 
serve mankind by learning, labour and industry. 

This appropriate bracketing of laborers in learning with 
those in the greater society is most appropriate for a demo-
cratic nation like Canada. And on that note I will close what 
I have to say on academic freedom. 
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Conclusion 
ON the wider aspects of freedom, the political and the 
economic, though we are living in a dangerous era, let us 
not forget that there were other times that tried men's 
souls. It is not surprising that men seek to exploit our fears. 
Since time immemorial, fear has been the stuff on which 
demagogues and tyrants build up power. But we must guard 
against fighting fire with fire, as that mischievous old saw 
recommends, which in this era means fighting communism 
with the weapons of communism, so that in the end neither 
they nor we will retain the armor of liberty. That armor, 
the freedom of the individual from the arbitrary power of 
a lawless government, has been built up from three funda-
mental concepts: government under law, government by 
consent, and natural rights. That armor of freedom has 
been put together, bit by bit; "precept upon precept; line 
upon line . . . here a little, and there a little" 1 throughout 
the long ages since man first became conscious of his dig-
nity and reverent of his God. It is well that we are forced 
every so often to burnish our armor and oil its joints, and to 
think about rights, duties and values. But no danger is great 
enough to cause us to lay the armor of freedom aside as ob-
solete, or to turn it in for a dictator, armed with an atomic 
bomb and supported by secret police. 

1 Isaiah xxviii.IO. 
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CONCLUSION 

So I have chosen my concluding words on all three free-
doms from the Second Epistle to Timothy by Saint Paul, 
who had had plenty of experience with civil liberty and its 
reverse: 

Ov "(ap ruliv 0 Seos 'lrVEVp,a OELA£as, a'X'XQ. ovva-
jJEWS Kat a"(a'Tf'Y}S Kat uacf>poVLUp.ov. 

"For God hath not given us the spirit of fear, but of 
strength, and of love, and of a balanced mind." 2 

·2 II Timothy, i.7; my translation. 
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